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„ lunlDS • fot«lgD UnciMt* t« to hoMD boloco* All 

great elolllMtloM and InMn aooUtiea hsaa baao dolog It for eootutloa. Bio do- 
velepaent of the dlaetrlltie of lingiilatlea durtag tho loot font deeados has, honeoar, 
glvao a now iapatoa to the atoijr of laagnage and kaa btoadaaad Bio bcrlaon of Inaan 
balngs la thotr outlook towarda languaga which la their haadleat tool for icaaainlea- 
tlOB and the baala of all aoeUl Utaractlon. It la not awgrltlng dma that thla 
devalopanat ahoold have Ita effect ea languaga teaching aetheda. WlBiln llngolatlea, 
>1.^ haa dewalopad a apecUl field called 'applied Uagulatlea', ao called heeauae 
It Involwea the ^llcatleo of llngulaUc aethodologp to warloua other dlaclpllnea, 
chief aawag which, la the teehalgua of l a n guage taadilng. lefote dlacuaalag idiat la 
Invelwod In anch an appllcatlou of Ungnlatle aathedologjr to language teaching, other 
glgnllleaat reaulta of the dewelopaent of llagalatlca on language teaching nay briefly 
be -«-«■« ihe flrat la tho awareneaa that a foreign language can be taught for 
different purpoaea, oaMly, f«r apeaklng, reading and writing or coaprdieaalon, or 
all three. Depending on the ultlaate goal of Bw t e ac h e r and Bm leamar, different 
teehnlquea can be applied, keeping In alnd at Bie aoM tine Biat all tbaaa areaa nuat 
and do ovarl^p. In the peat, generally only one tadmlgoa of teaching a foreign 

uaed, no aattor what the ultlaate goal wea. Bie atudanta* flrat intro* 
ductlon to a foreign language waa throutfi Ita writing ayatea. Bm recant aaphaala, 
pethapa a little exaggerated, on Bie 'epokMi' language, la to eaphaalxe the fact 
fjini* ItfigiuiSB It lodtptndtnt Itt mrltlos 

irgtiTilrrr o f th i i w l iTr n rr -f— -.tiii.B iht tecond ntjor tfftct of tho 

dovolepMot of lingulttict is the ewerenets of the feet that teeching the ttudents 
their netive le&guege om quite different from teeching them e foreign lenguege. In 
the pett thete too ereet mere rerely if ever, eepereted end the methods ueed in one 
mere Juet ee reedily epplied to the other. Ihit it probebly the reeton mhy the 
foreign Unguege teeching wet done throuflii vriting tyttemt. A student leeming hit 
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Mtlva langiiata altMdy bM th« ■••tety «f It in tatM of eowmleotiOB. »y tho 
tlae • dilM toadioo i*o •§• of 5 e» 6, ho too folly ■ootorod tho ottvetorod pattotno 
of hit nttloo langooto and eon ooo it to eoHomieoto olth ottor •tohort of hit co»» 
■onlty. 1« ottoBco thon, otot to lootno It tto reprttontatlon of hit nttlvo laagoogt 
In a dlfftrtnt aadla^ nawly otltlng, and tto eotroUtlon of ttoto tao; Itot la, 

Ito 'apoton* and Itt ropraaontatlon In osltlng. In tiio cate of tto atodont 

n foreign Ungnago, to hat w» yrovioua knowlodgo^nat alona any ■ottary In 
diat langnaga. Thoreforo» ocdteda aa^loyad in toa eh l n g a native language cannot to 
need to taaeh a foreign Unguaga. Obvleualy diata an too dlffarant aroaa and 

diff«r«nt Methods need to be eoployed# 

Hlthln tba field of ayplled UnguiatleB, dien haa dovalopad the eoneagt of 
•eontraatlvo analyala*. Putting It aligtly, thla cMna diat for toaehlng any fonlgn 
diara ahould be available, daaerlptlona of dsa atrueturoa of tto too 
Inguagaa Involved; the native language of tto atodont* dildi lot ua call U, and 
dm 1f"g«»g« to to tao^t, tto goal language, or U. Such daaerlptlona thon can to 
ecaparad to find arena of alallarltteB and aroaa of dlfforoneoa. thla. It la aeaund, 
will help tto teacher to predict and daaerlto patterna which will caoao dlfflenlUaa 
and theaa won't. Such a eeoparlaen My alae Indicate tto peaalble aroaa of 

inf. of ll In learning U and arata tdian tto atodenta nay carry o^ar tto 
pattarna of 11 to U. Tho approach thon wuld be to atart fro« tto alnllarltlaa 
and aeva on to tto dlfforaneaa totween U and 12, aimltanaeualy ualng adequate 

natarlal to avoid the predictable dlffleultlea. Such an approach auggeat* 
that tto way In which 12 ahould bo taotfit and tto typo of language naterla?. to to 

prepared Mould depend on the structure of Ll# 

Vhat is Involved In a structural coaparlson between Ll and L2? Pour major 
aspects of the structures are relevanto 1) fhenologles, or the sound systems of 
the two languages; 2) the graonatical structuresj 3) Lexicon or vocabulary; and 
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4) tbm cultuns of eh# tuo llntoistic eomnltioo. Wt waf coaporlson of tho 
vriting oystoM «Uo, Dtpondlng on tho ultluato a^ol of tho otudonto^ eortoin 

fvuxy 

••poeto of ottdi o eonporiion oon bo oapboolsod* 

In oddltlon to ouch o eontrootivo onolyoio, froquoney onolyooo of 12 booed on 
o oory lorgo ooivlo would bo oooontiol^ otpoeiolly with roforoneo to voedbulory ond 
groMoticol pottorno. Tho idoo horo to that wo try to uto in tho proporotion of 

wotorlol sontoneo pottorno and uordo which oro noot froq^nt In 
L2 in tho boginnlng loooono* Thooo pottorno ond wordo oro often ropootod in the 
oiibooquont loooono and non pottorno ond uordo oligbtly looo frequent oro added, 

Tho priflttry diffieulty horo io that very often oudh frequency onolyooo of longnogoo 
oro not ovoildblo. Secondly^ controotlve onolyoio nay ohow that idiot io noot fro» 
ciuont in 12 nay not nocoooorily bo more *oiallor* in otructuro to that of U, Pro- 
•using that oudi frequency onolyooo oro ovoildblo for^JB# the proc^uro to follow 
both in tooching ond tn preparing language notorial would bo to find out fron 

the moot frequent pottorno ond uordo thooo diot oro otructurolly olnllor to 
U ond introduce flrot; gradually incroooing tho degree of conplosity and/or 

difforonco onong tho aoot frequent otructuroo. Applying tho ooao principle, uo con 
then novo on to looo frequent otructuroo. It io clear, diot uoing tho above approach 

^ cvccctj^'iv^ 

tooching tochniquoo for l2/dBPBBB6i^Br tho LI of tho atudonta. To nontion a 
•pacific oxaoplo, tho language tooching notorial for dft teaching Hindi to atu- 
donta idio oro native apookora of any other North Indian language uould bo quite 
^Iff^ront fron that uaod for teaching Hindi to native apeakera of Engliah, aince 
tho degree of ainilarity botuoon LI and L2 with regard to all aapocta of atructuro 
such hifd^wr in tho firot aituation than in tho aecond. Even in tho aocond 
•ituation, alight changoa nay bo nocoaaary in tho language notorial and coaching 
nathoda depending on uhothor the atudenta are apeakera of Anorican English, Britiah 
Engliah or Auatralian English, Horo tho dianges uould bo mostly with regard to tho 

sound syston, 
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In addition to idiat tiaa boon nantlonod abovn, nany othar faetota aro roXovant 
In tha taathlng a fotalsn l««uage. Som o£ tbaao aro a) aga, background, In- 
telUganea, and ■otloatlon of the atndanta; b) alaa of the elaaa; c) nuri>or of con- 
tact houta betuaan the teacher and tha atndanta; d) the oltlMto goal of dm atu- 
denta In learning U; o) laboratory aaalatanec In tetM of andlo-olaoal aid; f) 
attitude of the language teacher, uhether liumtore oriented or llngulatlca orlen- 
Uted, and ao forUi. If U haa away regional and/or aocUl dlaleeta thla raleea 
the queatlon aa to nhlch fom of U ahoold be tanglit. Wtb regard to/nocabiilary 
It uouU depend on the ultlnate goal of die atudenta. W»e doea not pendt ua to 
go Into all theae factora. Inatead, Ut ua tom to our apeclflc case, namly, the 
of Hindi to atudenta idio are native apeakera of dnerlcan Bagllah. In deal- 
ing mth thla altoatlon, ua ahall atart with the ccnparlaon of die aeund ayateu of 
the two Ungui«ee end shell cover/^»a other etructurel eepecte thet ere reinvent 
to this dlecueslono The elm here ie to predict the probeble ereee idiere students 
will nietekee end lAere interference from Bnglieh ie likely to be high* This, 
it ie hoped, will help to develop better teeching techniquee end to prepere eppro* 

prints lenguege neteriele* 

Phonology: One of the most inportent contributions of modem linguie^ -.ce ie 
the recognition thet eech lenguege hee e unique sound eyetem regerdleee of its 
repreeentAtion in e writing system, if eny. Such e sound system consists of signifi- 
cent souiid units celled phonemes, idiidi keep the utterences epert in tbsr lii“g«ege. 
Such phonemes mey ^eve different environmentel phonetic reelisetions. Such pho» 
netic verietions or phonemes ere celled ellophones. These ellophonic verietions 
ere, howwer, insignificent from the netive speeker*s point of view. By the tine 
epeekers of e lenguege ere ebout 15 to 20 yeers old, they ere so set in the speech 
hebits involving the phonemes of their netive lenguege, thet unless they ere con« 
sciously medc ewers they fell to heer the nonsignlflcent phonetic verietions of 
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various phonama# ultliln the sound ayataik Bewevar, each language being a separate 
entity elth its oun aound ayaten, learning U aaant acquiring ne* speech habits. 

In tecM of perception, identification, and articulation of sounds, thaaa new 
habita nay involve any of the following altuatlonat 
1) phonaoes in L2 for which there are no phonetlcelly alnllar sounds 

in U. For enanple the uhole series of rtiat are called dental and retroflex atop 
consonanta in Hindi (t, th, d, dh and t, th, J, jh) as in 'tara, ' 'thall, ' 'dan, • 

•dhlre,' tap! . “ 

English speakera. Hot only are th^ new aounda, but th^ are pho^a and,«i»arafore, 

h«ve to be leerned. Here the teacher elnply hae to^deawne trat^ by nay of a dUgra% 

and an actual articulation ni and baa to prepare drills Involving these 

phonemes until the students have mastered theme Ihe dental sounds are articulated 

vlth the tip of the tongue behind the lower teeth and the blade touching behind the 

upper teeth. As for the retroflex sounds, they are articulated with the tongue 

curled way back In the mouth and the underpart of the tongue tip touching the hard 

palate. 

2) Two phonemes may be phonetically similar In LI and L2; but their coablna- 
tlons may occur only In L2. The sounds bh, jh and ^ as In •bhat* ' jb^a, • •gjioda* 
in arc cxaivles of ftla. Hare the iodividual sounds b, J, g and h as in cab, 

^Judge^ ‘bl^ and'hai are part of English phonology. Howavar, their caablnatlons do 
not occur in English. One way to train the students to pronounce these is to find 

r 

coid>lnatloas of two words lAere the first sound occurs at the end of the first word 
and the second at the beginning of the second word and then to ask the students to 
pronounce the two words as If they are one word. Por example ® * J«dge 

Ball* and *blg hat* when pronounced In this fashion may come close to the sounds 

^ 'To 

*bh* *Jh* and *jai* In Hindi. The more difficult part would be/traln the students so 
that they can pronounce them in word Initial position and word final position. 
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3) Significant distinctions In sounds In L2 which are not significant In LI. 

V 

In Hindi the distinction between voiceless unasplrated consonants like t, ^ c, 
and k and voiceless aspirated consonants like ph, tb, th« ch, and kh Is significant 
since there are nany pairs of words idilcb are separated only by this dlf f erence, e. g. ^ 
*pu:l/phu:l, • *tap/thap, • •kana/khana*, etc. Similar distinction for some of these 
sounds does ealst In English except that It Is not significant and the speakers are 
not aware of It. For example the sound *p* occurring word Initially as In *pot* Is 
strongly pronounced, or has sll^t aspiration; but idien pronounced after another 
consonant *s% as In *spare* It does not have aspiration. To native speakers of 
English *p* In *pot* and *p* In •spare* are the same since this distinction Is not 
a significant one. As seen above. It Is boMsmer significant In Hindi. The students 
can be trained to pronounce the aspirated consonants *ph* and *kh* by telling them 
to pronounce *p* In *pot* and *k* In *eot* with more force. In the case of un- 
asplrated consonants *p* and *k*, they should be asked to get ready to pronounce 
words like •spare* and *scare* and to drop the * 0*8 Just before saying the words. 

The second stage here would be to train the students to make this distinction In 
all environments. 

4) Significant distinctions In LI which are not significant In L2. In English 

there are two consonants *w* and *v* as In *wall* and •veil* which have phonemic 
status. In Hindi however, there Is only one phoneme which Is phonetically similar 
to these two. dlstlnctlon^ls not significant In Hindi. An English speaker Is 

likely to notice that a Hindi speaker may occasionally use a sound nearer to *w* 

MtiA other times a sound nearer to *v*. The students therefore will have to learn 
to Ignore, this distinction as It exists In English. Described above are some of 
the situations idiere errors are predictable. It Is quite possible that llngulstlcal 
ly trained teachers of Hindi may come across other areas of Hindi phonology where 
similar problems arise. 



Ctaaamti A compairlson of the grennatieel ettuotoree of Htndl maA lofUA liifolvee, 
among other things, A cbnperisSn ok word fotmetion, the nisher of grMMtieei cete- 
goriee, the verlcne processes of indicmting these categories, ways of showing re- 
lationships among words within sentences and considerations of word order, concord 
etc. There are some similarities in the structures of these two languages; a) both 
have words bhidi can be conveniently labeled as nouns, adjectives, verbs, adverbs 
and have similar functions; b) tnere are common granmatical categories such as nw*- 
ber and person, tense and mood, etc. However, there are many grswtical features 
Which a-e unique to each of these lenguages. The students nre likely to carry over 
such unique features of English in learning Hlndl^causlng Interference. Similarly 
they may have difficulty in learning features which are unique to Hindi. The follow- 
ing are a few examples idiere such problesis may arise. 

X) The iiimal siiil rhi most frequent word order in Hindi is that of subject, verb 
or subject, object and varb as against the order of subject, verb and object in 
English. Since both have the sane word order as regards intransitive verbs, namely 
subject and verb, the students nay carry over the other pattern of English into Hindi. 

2) A more serious problem is the way relationship of words within a sentence is 
indicated in Hindi. In English this is done by^use of prepositions, e.g., •sit on 
the table, • *food ia * •talking ^ a person^, etc. In Hindi ouch a relation- 

ship is shown by words occurring after the word whose relationship with other words 
they are indicating. To put it simply, the function of the words called prepositions 

In English is performed by postpositions in Hindi. Examples: English •sit on the 

/K^ts\ p<vr J^iyy 

chair, • Hlndt^^ chair on sltjj^ English •go with John, • Hlndlj^^John, with, go ; Eng- 

etc. This is one area idiere stu- 
suoh errora is to emphasise 



Ut, tlgte', 



ll.h 'Tiger In the eea*> ' 

hCU $0. 

dents often have trouble. One way to help them 

that there are one or two instances in English Where such relationship is 

shown in the sane nannei^it is shown in Hindi. Por example •Hary^jx hat , uni** 
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v«rsity*£ progress etc. It should then be eophaslsed that this is the only pat* 
tern students have to follow all the tlsie in Hindi. 

3) Another prcAlem which causes difficulties is that of gransatical gender. 

In Hindi even inanisaite nouns Bust belong to either masculine or feminine gender. 
Ihiowing the grsnmatical gender of all nouns is essential because the verbs and soma 
adjectives take different endings depending on the gender of nouns. In other words 
gender has an ioportant function in the formation of sentences in Hindi. Although 
this is a major problem^ there is no easy way out. Some general rules for the de* 
termination of gender of nouns can be given. Ihese rules are based on the endings 
of words and their meanings. However^ there are many exceptions. Another way of 
remsnbering the gender of nouns is to learn them with an adjective where the form 
of the adjective indicates the gender of the noun>^*a^hi kitab* feminine, *accha 
Ih^r* masculine^ emr. 

4) Learning second person pronouns and their proper use in Hindi is another 
problem area. Xn English the second person pronoun *you* is used both in the 
singular and plural. There is no way of indicating degrees of respect ff*r the 

listener by using different second person plural pronouns except such phrases as 

( (yvzigiup 

*your honour* or*your highness*, etc. In Hindi on the other hand, there are three 



second person pronouns, one in the singular and two in the plural. Using one plural 
form or tha other is dependent on the social context, namely the social status ef 
the speaker, and the listener, time and place, etc. In addition such allocation of 
status involves relationship between the speaker and the listener, age difference, 
caste and class difference, etc. Here^ tben^ the students not only have to learn the 
forms, but they also have to be familiar with the various situations in Which they 
may use one form or the other, whidi means they have to be familiar with the cul* 
tural patterns of behavior among Hindi speakers. 

5) Concord is another area in which students have difficulties. In Hindi there 
if fn agreement between adjectives and nouns for number and gender and agreement 
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verbs and nouns for nurfier gender, and person. Since Englisb ladt such 
sgreenent betncen adjectives end no^ end has only a very limited concord betveen 
nouns and verbs, there is no need^to learn paradigw of verba vith different end- 
ings for gender, nusfcer and person in addition to auffiaation for different tansea 

andnoods. 

There are " certain areas uhere ceruin grsmetical features of Bntflisb 

have no parallels in Hindi. This eases the burden on the student to teas extent. 

For exaavle In E^:;lish, ccosnn nouns in oost cases are indicated aa being used in 
the indefinite or definite sense by the use of the articles 'a* and 'an* or 'the* 
respectively. A noun in Hindi on the other hand can be used without aiqr such 
article. In both languages, however, there are denonatrative articles. 

Vocabulary: The problem of vocabulary is a cosvlex one since every language has 
nany synoi^iDS and hosonyM. In addition a given word way have slightly dlfferant 
naanlngs depending on the context in whldi it is used. Therefore, a slapU word to 
word or literal transUtion frosi la to U or vice versa is not useful. A great deal 
also o» <«Stee «o •*»««»“ •>«*« ^ *»“*« gramtlcal 

structures and vocCbulary of la since a high degree of cos^etence here can help the 
students to guest the meanings of new words, or a particular meaning of a given 
word which has several meanings. This is one reason why students without adequate 
mastery of the basic structure and vocabulary of 12 are unable to use a dictionary, 
since knowing all Uie translation meanings of a given word in 12 does not tell them 



which of these many ~ieanlngs is relevant in the particular sentence or text. Another 
Important aspect of vochbulary in learning 12 la to make sure that the atudents do 
not carry over the semantic range of words from U to words in 12 which outwardly 
have the •same* meaning. Doing this would create problema, since the world view 
of the speakers of 12 and their semantic claaaiflcations and categorisations may be 
quite different from those of the speakers of 11. 
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Hm Idst blit not the least important aspect of langvage teaching is to aske 
th^ students aware of the differences and similarities between the cultures of LI 
and 12, Otherwise situations arise where students who o Hwwrise are competent in 
using 12 are ridiculed for using wrong expressions in wrong places and at impropar 
time. Along with the teaching of L2 therefore, the various aspects of the culture, 
especially those relevant to the linguistic behavior, should be emphasised. Un- 
fortunately, not enou^ care has been taken in this respect in msny Hindi language 
texts available in this country; we come across situations of the following types 
in ^liese Hindi texts; offering whisky and soda to guests, idiereas long tradition in 
certain parts of Hindi speaking areas does not approve of the consumption of alcohol; 
asking the name of listener* e wife immediately after the initial introduction and 
about her in a manner which would not be approved unless the speaker is a 
census officer; using Hindi words equivalent to *thank you* quite often, althouflh 
such expression is generally not used among villagers, town people and uneducated 
persons; using a Hindi word equivalent to *please* althoujh a requent is differen- 
tiated from simply by gestures, tone of voice and intonation patten^ or a 

word completely different from that used. Such situations wsiAd not arise if the 
students are made aware of the cultural differences of LI and L2 and they learn to 

tKC- 

understand the culture of/L2 speaking community Just as well as L2 itself. 

^ should I ^ 

Xhe Ideal altuatlon in the teaching of Hindi to dneriean atudenta wrtd be 
a) a teadier of Hindi ia amure of all the likely ptobleaa Engliah speakera nay 
face in Hindi} b) he baa devia«l aone waya of overcoming many of tiieae 

problema if not all; e) be baa a Hindi text nhieh ie organUed and baaed on Ae re- 
anlta of eontraative analyaia of Hindi and Engliah;^ fregueney analyaia of Hindi, ia 

' t 

graded in terms of degrees of complexity, starting from the simple structures and 
going on to more difficult cues, and is full of relevant cultural contents. One 
nay perhaps say that this ia linguistic Utopla.But if we can at least move in this 
direction and adiieve the first step, namely the awareness of the likely areas 
where American students may have difficulties in learning Hindi, then our linguistic 

Utopia is not too far^ o^<x .^ . 
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